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mentally important in the study of behaviour, and that there-
fore they are of profound consequence in educational theory
and practice. The instincts are the raw material of character,
and throughout his task the educator must deal with them.
In the first place, the educator must work with the grain,
not against it; and the account of instinct just given, if it is
reasonably near the truth, should give him a working idea of
how the grain lies. He must realize that the young child is
behaving on the instinctive level, and that the most powerful
motives—one might almost say the only ones—to which he can
successfully appeal are the instincts. It is futile in matters of
conduct to appeal to a moral sense that is not there; rather
the aid of the instincts of repulsion, escape, self-assertion, and
submission must be invoiced. No doubt it is unwise to make
continual appeal either to fear or to self-abasement; the con-
scientious educator could hardly wish these instincts to be un-
duly stimulated. Yet they are parts of the child's mental make-
up, and it cannot be entirely wrong to utilize them in his early
education. , To thwart a child who is quite innocently follow-
ing out an instinctive activity is very unwise, and is provocative
of extreme anger, as we all have observed; the best way to get
him to abandon one instinctive activity is to substitute another
for it. }
(Again, in the early stages of intellectual education appeal
must be made through the instincts; we must make a start by
utilizing the motives that are there. Perhaps the most useful
of all is the instinct of curiosity, the greatest ally the teacher
has. If he can present his matter in a way that will appeal to
this instinct the problem of obtaining attention is solved. Of
course, crude curiosity does not lead us far—guessing competi-
tions are not fruitful of good intellectual work—but it does give
us a starting-point, even in its undeveloped form. Again, the
constructive instinct should be utilized by the teacher; every
teacher of experience knows the value of allowing children to
make things. We could go through the whole list of instincts,
working out the place of each in moral and intellectual educa-
tion, but space forbids; in any case, the exercise is better left
to the student himself. '

